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ABSTRACT

The expansion of social media platforms has transformed structures of Islamic education, religious authority,
and gendered public participation across contemporary Muslim societies. This article comparatively
examines the emergence of Muslim women preachers and digital Islamic educators in Egypt and the United
Kingdom, focusing on how gender, religious authority, and online pedagogical practices interact within
distinct socio-political contexts. While existing scholarship on digital Islam frequently emphasizes
technological democratization and religious fragmentation, comparatively limited attention has been devoted
to the institutional, pedagogical, and gendered mechanisms through which Muslim women negotiate
legitimacy in digitally mediated Islamic educational spaces. Drawing upon comparative discourse analysis of
online lectures, institutional publications, digital educational platforms, and contemporary Islamic studies
scholarship, the study demonstrates that Muslim women educators increasingly function as influential
mediators between classical Islamic scholarship, public religious ethics, and contemporary gender discourse.
The findings reveal that Egyptian digital Islamic educators generally operate within frameworks shaped by
institutional religious authority, doctrinal continuity, and state-regulated public religiosity, whereas Muslim
women educators in the United Kingdom more frequently employ participatory pedagogical models
emphasizing identity negotiation, minority citizenship, and intersectional ethical engagement. The article

argues that social media-based Islamic education has contributed to the partial reconﬁlguration of [%endered
e n,
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religious authority by expanding communicative access, pedagogical visibility, and transnational religious
participation. This study contributes to Islamic studies scholarship by integrating Islamic educational theory,
gender analysis, digital religion studies, and comparative socio-political interpretation into an
interdisciplinary framework for understanding contemporary transformations in Muslim women’s religious

authority.

Keywords: digital Islam, Muslim women preachers, Islamic education, gender and Islam, social media,

religious authority, Muslim minorities, comparative Islamic studies

INTRODUCTION

The rapid expansion of digital communication technologies has significantly transformed
contemporary Islamic educational practices, structures of religious authority, and public forms of Muslim
identity formation. Social media platforms including YouTube, Instagram, TikTok, Facebook, and podcast-
based educational environments increasingly function as influential sites for the production, dissemination, and
negotiation of Islamic knowledge. These developments have altered not only how religious information
circulates but also who participates in the construction of public religious authority. Among the most significant
transformations is the growing visibility of Muslim women educators, preachers, scholars, and ethical

commentators operating within digital religious environments.

Across both Muslim-majority and Muslim-minority societies, Muslim women increasingly utilize
digital media to engage public audiences concerning Qur’anic interpretation, Islamic ethics, family relations,
spirituality, gender justice, education, mental health, modest fashion, and civic participation. According to the
Pew Research Center (2024), younger Muslim populations increasingly access religious guidance through
online educational content rather than exclusively through traditional mosque-based structures. UNESCO
(2023) similarly identifies digital learning environments as central to contemporary transformations in religious

education and gender participation.

These developments emerge within broader global transformations involving educational
democratization, media globalization, migration, urbanization, and changing gender relations. Muslim women’s
public religious participation has historically been shaped by varying institutional, jurisprudential, and socio-
cultural conditions across different Islamic societies. While women have long participated in Islamic
scholarship through hadith transmission, legal instruction, Sufi pedagogy, and educational patronage, modern
colonial transformations, bureaucratic religious institutions, and nationalist governance structures often

narrowed women’s visibility within formalized public religious authority (Mahmood, 2005).

Contemporary digital environments, however, have generated new communicative possibilities
through which Muslim women can engage transnational audiences beyond conventional institutional
limitations. The emergence of online Islamic education has therefore generated important scholarly debates

concerning democratization, authority fragmentation, authenticity, commodification, and gender negotiation
28 © 2025 by Author/s



within digital religious spaces.

Early scholarship on digital Islam frequently emphasized the decentralization of religious authority.
Bunt (2018) argued that cyber-Islamic environments allowed new actors to participate in public religious
discourse beyond traditional institutional hierarchies. Eickelman and Anderson (2003) similarly suggested that
digital communication contributed to expanding Muslim public spheres through greater informational

accessibility.

However, subsequent scholarship has demonstrated that digital religious authority remains deeply
shaped by socio-political structures, institutional legitimacy, and cultural norms. Campbell (2021) notes that
digital religion often reproduces existing inequalities while simultaneously creating new opportunities for
visibility and participation. Hoover and Echchaibi (2014) further emphasize that online religious authority
depends not merely on technological access but also on audience trust, communicative style, and institutional

credibility.

Within gender and Islam scholarship, researchers have increasingly examined Muslim women’s
religious participation in educational and public spheres. Mahmood’s (2005) influential ethnographic study
demonstrated that women’s mosque movements in Egypt represented complex forms of ethical agency beyond
liberal secular assumptions regarding emancipation. Badran (2009) similarly explored Islamic feminism as a

transnational intellectual movement negotiating gender justice within Islamic interpretive frameworks.

More recent studies concerning Muslim women and digital religion indicate that social media
environments facilitate new forms of ethical self-fashioning, public pedagogy, and transnational religious
networking (Mernissi, 2011). Nevertheless, existing scholarship often remains fragmented across media studies,

anthropology, gender studies, and Islamic education research.

Several important limitations therefore remain within contemporary scholarship. First, comparative
studies examining Muslim women digital educators across Muslim-majority and Muslim-minority contexts
remain underdeveloped. Second, much scholarship focuses on identity representation while insufficiently
analyzing pedagogical structures and interpretive authority mechanisms. Third, limited attention has been
devoted to how digital Islamic education reshapes gendered authority through communicative interaction rather
than formal institutional recognition alone. Fourth, existing research frequently separates Islamic educational
theory from broader digital sociology and gender analysis. Fifth, contemporary literature inadequately explains

how socio-political context influences Muslim women’s negotiation of religious legitimacy online.

This article addresses these gaps through a comparative analysis of Muslim women preachers and
digital Islamic educators in Egypt and the United Kingdom. The comparative framework is analytically
significant for several reasons. Egypt represents one of the most influential centers of Sunni Islamic
scholarship, shaped by strong institutional religious authority, state-regulated Islamic discourse, and historically
significant women’s educational movements. The United Kingdom, by contrast, represents a major Muslim-

minority environment characterized b;/ multicultural governance, migration, identity negotiation, and plural
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forms of Islamic educational organization.

The study argues that Muslim women’s digital religious authority should not be understood simply as a
technological consequence of social media expansion. Rather, online Islamic educational authority emerges
through interactions among gender norms, institutional legitimacy, pedagogical accessibility, socio-political
context, and audience engagement. These interactions shape how Muslim women negotiate authenticity,

credibility, and public ethical leadership.

The article develops an analytical framework linking digital pedagogy, gendered authority, socio-
political adaptation, and public religious participation. Specifically, it proposes that online Islamic education
enables partial reconfiguration of religious authority by expanding communicative participation while

simultaneously reproducing certain institutional and cultural constraints.

The comparative findings demonstrate that Egyptian Muslim women educators generally operate
within institutionalized frameworks emphasizing doctrinal continuity and ethical guidance, whereas Muslim
women educators in the United Kingdom more frequently employ dialogical and identity-centered pedagogical
approaches addressing minority citizenship, intersectionality, and public representation. These differences

reflect broader variations in governance structures, educational traditions, and public religious cultures.

Accordingly, the primary objective of this article is to comparatively analyze how Muslim women
preachers and digital Islamic educators in Egypt and the United Kingdom negotiate religious authority, gender

legitimacy, and pedagogical influence within contemporary social media environments.

METHODOLOGY

This study employs a comparative interdisciplinary Islamic studies methodology integrating digital
discourse analysis, comparative educational interpretation, gender analysis, and socio-religious textual inquiry. The
research design is theoretically grounded in Islamic educational theory, sociology of religious authority, gender
studies, and digital religion scholarship. The comparative logic is based upon examining Muslim women preachers
and digital Islamic educators operating within two distinct socio-political contexts: Egypt as a Muslim-majority
environment characterized by institutional religious authority and state-regulated Islamic discourse, and the United
Kingdom as a Muslim-minority context shaped by multicultural citizenship, migration, and plural religious
organization. The principal units of analysis include online lectures, educational videos, institutional publications,
social media pedagogical content, public religious commentary, and contemporary Islamic studies scholarship

conceming gender, Islamic education, and digital authority.

Primary sources include publicly accessible online educational materials, Islamic educational initiatives,
scholarly publications, international reports concerning digital education and gender participation, and peer-reviewed
academic literature published between 2005 and 2026. Analytical interpretation was conducted through thematic
coding of pedagogical strategies, religious legitimacy narratives, gender discourse patterns, audience engagement

mechanisms, and interpretive authority structures. Comparative validation was achieved by triangulating digital
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educational content with contemporary scholarship in Islamic studies, anthropology, sociology, media studies, and
gender analysis in order to identify recurring interpretive and institutional mechanisms across contexts. Ethical
considerations involved reliance upon publicly available educational content without speculative interpretation of
private motivations or audience identities. The study acknowledges limitations including platform algorithm
variability, linguistic diversity between Arabic and English digital content, and the absence of ethnographic
interviews with content creators or audiences. Nevertheless, the comparative interdisciplinary methodology provides

a coherent framework for examining transformations in Muslim women’s digital religious authority.
Findings and Discussion
1. Historical Transformations of Muslim Women’s Religious Authority

The comparative findings demonstrate that contemporary Muslim women’s digital religious authority is
deeply connected to broader historical transformations in Islamic education, gender participation, and public
religiosity. Contrary to assumptions that Muslim women’s online religious visibility represents an entirely new
phenomenon, the evidence indicates substantial continuity with earlier traditions of women’s participation in Islamic

learning and ethical instruction.

Classical Islamic history contains extensive evidence of women participating in hadith transmission,
jurisprudential instruction, Qur’anic education, and Sufi pedagogical networks. Scholars such as Ibn Hajar and al-
Sakhawi documented numerous women scholars involved in teaching and intellectual transmission within medieval
Islamic societies. However, colonial transformations, bureaucratic modemization, and nationalist governance
structures often centralized public religious authority within male-dominated institutional systems during the

nineteenth and twentieth centuries.

In Egypt, modern Islamic educational authority became increasingly institutionalized through state-linked
religious bureaucracies and formalized scholarly hierarchies associated with institutions such as al-Azhar. Women’s
religious participation continued but was frequently directed toward family ethics, moral education, and localized
pedagogical spaces. Contemporary digital platforms therefore provide expanded opportunities for women educators
to engage broader audiences while still navigating institutional expectations conceming religious legitimacy and

public respectability.

By contrast, Muslim women’s religious authority in the United Kingdom emerged within minority diasporic
conditions shaped by migration, multicultural policy, intergenerational identity negotiation, and transnational Islamic
networks. Muslim women educators often developed authority through community engagement, educational

activism, counseling, and digital outreach rather than through centralized institutional recognition.

The comparative evidence reveals that digital media has altered the visibility and accessibility of Muslim
women’s educational authority without fully eliminating structural inequalities. Egyptian educators frequently
emphasize formal religious literacy, scriptural grounding, and institutional alignment in order to maintain legitimacy

within regulated religious environments. British Muslim educators more commonly employ conversational
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These differences reflect broader socio-political conditions shaping religious authority. Egyptian digital
educators generally operate within contexts where institutional religious continuity remains highly significant,

whereas British Muslim educators often function within plural and decentralized religious publics.

The findings challenge simplistic assumptions that digital Islam automatically democratizes religious
authority. Instead, online educational authority remains mediated by institutional histories, gender expectations,

audience trust, and communicative strategies.

2. Digital Pedagogy, Gender Legitimacy, and Islamic Educational Practice

One of the most significant comparative findings concems the pedagogical strategies through which
Muslim women educators negotiate religious legitimacy within digital environments. The analysis demonstrates that

pedagogical communication itself functions as a mechanism of religious authority construction.

Egyptian Muslim women preachers generally employ educational approaches emphasizing ethical
refinement, Qur’anic reflection, family guidance, and moral instruction grounded in classical textual reference.
Digital lectures frequently incorporate formal Arabic terminology, scriptural citation, and references to recognized
scholarly traditions. This pedagogical style reinforces continuity with established Islamic educational norms while

expanding access through digital communication.

At the same time, many Egyptian educators strategically employ emotionally accessible communication
and practical ethical guidance in order to engage younger digital audiences. Discussions concerning mental health,
marriage, modesty, education, and spirituality are often framed within broader narratives of moral cultivation and

religious authenticity.

British Muslim women educators more frequently adopt dialogical and participatory pedagogical models.
Online educational content often addresses identity negotiation, Islamophobia, feminism, mental well-being, racial
discrimination, and civic participation alongside Qur’anic interpretation and Islamic ethics. These educators

commonly employ hybrid linguistic and cultural forms reflecting multicultural British Muslim experiences.

The comparative findings reveal substantial differences regarding authority performance. Egyptian
educators generally derive legitimacy through alignment with institutional religious discourse and demonstrated
textual literacy, whereas British Muslim educators frequently establish authority through experiential relatability,

communicative authenticity, and community responsiveness.

Nevertheless, both contexts demonstrate growing integration between Islamic educational content and
public ethical discourse. Muslim women educators increasingly function not merely as transmitters of religious

information but also as mediators of emotional support, ethical reflection, and social identity formation.

Importantly, the findings indicate that social media platforms reshape pedagogical expectations themselves.
Audiences increasingly expect religious educators to provide accessible, emotionally resonant, and socially relevant

content. Consequently, digital pedagogy requires balancing theological credibility with communicative adaptability.
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The evidence also demonstrates that gender remains a significant factor in authority negotiation. Muslim

women educators frequently confront scrutiny regarding appearance, voice, interpretive legitimacy, and public

visibility. However, many educators strategically reinterpret Islamic ethical frameworks to justify women’s

participation in religious education and public ethical discourse.

These developments reflect broader transformations in contemporary Islamic education. Traditional

pedagogical authority based exclusively upon institutional position increasingly intersects with communicative

authority based upon accessibility, trust, and digital engagement.

Table 1. Comparative Matrix of Interpretive Variables, Intellectual Mechanisms, and Scholarly Outcomes

Variable Case/Syst Case/Syste Empirical/Text Analytical
em 1: m 2: United ual Evidence Interpretatio
Egypt Kingdom n
Institutio Strong More Online lectures Institutional
nal linkage decentralize and educational structures
Relations with d initiatives shape
hip formal educational authority
religious authority performance
discourse
Pedagogic Scriptural Dialogical Social  media Context
al Style and ethical and identity- educational influences
instruction centered content educational
pedagogy communicatio
n
Gender Negotiated Negotiated Public Gender
Legitimac within through engagement authority  is
y doctrinal minority discourse socially
continuity civic mediated
participation
Audience Moral Identity Interactive Public
Engagem guidance negotiation digital expectations
ent and ethical and participation shape
refinement community pedagogy
support
Language Formal Hybrid Arabic and Linguistic
Strategy religious multicultural English online style
terminolog communicat discourse influences
y ion accessibility
Public Family Citizenship, Digital Social context
Ethical ethics and discriminati educational shapes
Themes spirituality on, and discussions thematic
belonging emphasis
Religious Institution Relational Pedagogical Authority
Authority al and authenticity narratives becomes
Basis textual and communicativ
credibility inclusivity ely
constructed
Scholarly Ethical Participatory Comparative Digital Islam
Outcome stabilizatio religious educational reshapes
n pluralization analysis gendered
authority

The comparative matrix demonstrates that Muslim women’s digital religious authority is produced through
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interactions among pedagogy, institutional legitimacy, socio-political context, and audience participation. Similar
technological platforms generate divergent educational outcomes depending upon broader social and institutional

structures.

The evidence further indicates that digital pedagogy increasingly functions as a form of Islamic ethical
mediation. Muslim women educators translate complex religious concepts into accessible public discourse
addressing contemporary social realities. This contributes to expanding educational participation while

simultaneously redefining the communicative dimensions of religious authority.

3. Social Media, Identity Formation, and Contemporary Muslim Publics

The comparative findings reveal that Muslim women’s digital Islamic education increasingly influences
broader processes of Muslim identity formation and public religious participation. Social media platforms function
not merely as communication tools but also as environments where ethical subjectivities, communal belonging, and

public religious narratives are negotiated.

In Egypt, online Islamic educational content frequently reinforces collective moral values and religious
continuity within rapidly changing social environments shaped by urbanization, economic transformation, and media
globalization. Muslim women educators often frame Islamic ethics as providing stability, emotional resilience, and

moral coherence amid contemporary uncertainty.

British Muslim women educators more commonly address identity fragmentation associated with minority
citizenship, racialization, secular public discourse, and intergenerational negotiation. Educational content frequently

emphasizes balancing Islamic commitment with democratic participation and multicultural belonging.

The comparative evidence demonstrates that Muslim women educators increasingly serve as cultural
intermediaries connecting religious scholarship with contemporary social realities. Their educational influence often
extends beyond formal jurisprudential matters into emotional counseling, social ethics, public representation, and

civic engagement.

The findings also reveal that digital publics increasingly value communicative intimacy and authenticity.
Successful educators often cultivate interactive online communities characterized by emotional engagement,
personal narrative, and reciprocal discussion. This differs from more hierarchical models of religious instruction

associated with traditional institutional settings.

At the same time, digital visibility generates new vulnerabilities. Muslim women educators frequently
encounter online harassment, ideological policing, gendered criticism, and accusations regarding authenticity or
excessive liberalization. These tensions reveal ongoing contestation surrounding women’s public religious

participation.

Nevertheless, the comparative evidence indicates that Muslim women’s online educational authority

contributes to expanding forms of Islamic participation and public ethical engagement. Social media environments
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allow broader access to religious learning while enabling transnational interaction among Muslim audiences.

These developments possess important implications for Islamic educational theory. Contemporary Islamic
pedagogy increasingly operates within emotionally mediated, visually structured, and algorithmically organized
communication environments. Educational authority therefore depends not only upon textual expertise but also upon

communicative adaptability and ethical responsiveness.
4. Digital Islamic Education, Gender Transformation, and Future Religious Authority

The comparative findings demonstrate that digital Islamic education is contributing to broader
transformations in gendered structures of religious authority within contemporary Muslim societies. However, these

transformations remain partial, negotiated, and institutionally contingent rather than uniformly emancipatory.

Egyptian Muslim women educators generally expand public participation while remaining within
frameworks emphasizing ethical modesty, doctrinal continuity, and institutional legitimacy. Their educational

authority often complements rather than directly challenges established religious institutions.

British Muslim women educators more frequently engage explicit discussions concerning representation,
intersectionality, and Muslim women’s visibility within secular public spheres. Their pedagogical authority often

emerges through community activism, educational entrepreneurship, and participatory digital engagement.

The comparative evidence indicates that both models possess strengths and limitations. Institutional
alignment in Egypt may enhance doctrinal credibility and educational stability but can constrain interpretive
experimentation and public critique. The decentralized environment of the United Kingdom allows greater

pedagogical flexibility and identity engagement but may generate fragmentation and uneven scholarly standards.

Importantly, the findings reveal growing convergence regarding several educational priorities. Educators in
both contexts increasingly emphasize mental well-being, ethical citizenship, social compassion, and accessible
religious literacy. This suggests the emergence of transnational pedagogical concems shaped by globalization and

digital culture.

The evidence further indicates that digital Islamic education increasingly requires interdisciplinary literacy
involving psychology, sociology, media communication, gender studies, and civic ethics in addition to classical
Islamic scholarship. Contemporary Muslim publics expect educators to address complex social realities rather than

exclusively ritual instruction.

These transformations possess major implications for Islamic educational institutions. Traditional
educational models centered exclusively upon hierarchical transmission may become insufficient within digitally

connected societies characterized by participatory communication and transnational knowledge circulation.

The study therefore contributes to broader debates concerning religion, gender, and modernity. Rather than

indicating secular displacement of religion, digital Islamic education demonstrates adaptive transformation through

which Myslim, women negotiate new forms of ethical participation and pedagogical influence within contemporary
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public spheres.

Conceptual Framework

This article proposes the following conceptual framework for understanding Muslim women’s digital religious

authority:

Digital Pedagogy — Gender Legitimacy Negotiation — Public Religious Participation — Ethical Identity

Formation — Contemporary Islamic Educational Authority

Within this framework, digital pedagogy functions as the primary mechanism through which Muslim
women educators engage audiences and construct educational credibility. Gender legitimacy negotiation mediates
how women navigate institutional expectations, cultural norms, and public scrutiny concerning religious authority.
Public religious participation subsequently shapes broader forms of ethical engagement, communal belonging, and

identity formation among contemporary Muslim audiences.

The framework further posits that communicative accessibility increasingly functions as a critical dimension
of religious authority within digital environments. Educational legitimacy now depends not only upon formal

scholarly credentials but also upon ethical responsiveness, pedagogical inclusivity, and relational trust.

The comparative findings demonstrate that socio-political context significantly influences how Muslim
women negotiate authority online. Institutional religious systems tend toward doctrinal stabilization and regulated

participation, whereas minority plural environments encourage dialogical engagement and identity-centered

pedagogy.

CONCLUSION

This article has comparatively examined how Muslim women preachers and digital Islamic
educators in Egypt and the United Kingdom negotiate religious authority, gender legitimacy, and
pedagogical influence within contemporary social media environments. The findings demonstrate that digital
Islamic education represents a significant transformation in the communicative structures of religious

authority while remaining shaped by broader institutional, socio-political, and gendered dynamics.

The comparative evidence reveals substantial contextual variation in educational strategies and
authority negotiation. Egyptian Muslim women educators generally emphasize doctrinal continuity, ethical
guidance, and institutional legitimacy within state-regulated religious environments. Muslim women
educators in the United Kingdom more frequently employ participatory and identity-centered pedagogical

models shaped by minority citizenship, multicultural negotiation, and public representation.

A major theoretical contribution of this study concerns the role of digital pedagogy as a mechanism
of authority construction. The findings demonstrate that contemporary Islamic educational legitimacy
increasingly depends upon communicative accessibility, emotional engagement, and public ethical
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responsiveness in addition to textual literacy and institutional recognition.

The article further contributes to Islamic studies scholarship by integrating Islamic educational
theory, gender analysis, digital religion studies, and comparative socio-political interpretation into a coherent
interdisciplinary framework. Existing scholarship often isolates media analysis from broader Islamic
educational and institutional contexts. This study demonstrates that digital religious authority emerges
through complex interactions among pedagogy, gender norms, institutional structures, and audience

participation.

The findings possess broader societal and institutional implications. Islamic educational institutions
may require greater inclusion of women scholars and expanded engagement with digital pedagogical
methods. Muslim communities similarly face growing questions concerning educational accessibility, gender

participation, and ethical communication within digitally mediated public spheres.

Several limitations should nevertheless be acknowledged. The study relies primarily upon publicly
available educational content and comparative textual analysis rather than ethnographic interviews or
audience reception research. Algorithmic platform structures may also shape visibility in ways difficult to
systematically measure. Future research would benefit from longitudinal studies examining audience
interpretation, comparative analysis involving additional Muslim-majority and Muslim-minority contexts,

and interdisciplinary investigation into emotional pedagogy and digital religious learning.

Ultimately, this article argues that Muslim women’s digital Islamic education represents neither
simple democratization nor complete institutional rupture. Rather, it reflects adaptive transformation within
contemporary Islamic public culture through which women educators negotiate ethical authority,

pedagogical participation, and religious legitimacy in rapidly changing digital societies.
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